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Analysis

Topic of Instruction

The subject of study is general financial planning (sometimes referred to as fiscal responsibility or managing your money).

I grouped the information from the NCAA CHAMPS/Life Skills Program paper instructional materials into eight modules (or topics):

· general

· balancing

· budgeting

· banking

· taxes

· insurance

· financing

· investing

Instructional Objectives

Upon completion of the investing module, the learner will be able to:

A. Recognize more definitions of the different kinds of retirement plans and other investment terms than he or she was able to recognize previously.

B. Understand the need for starting retirement planning early and understand the relationship between early investment and the accumulation of retirement assets.

C. Seek investment help (answers, information and advice) from the appropriate people and sources when necessary, and ask appropriate questions.

Description of Learners

The defining characteristics of the learners are that they are athletes attending an NCAA college or university.

The following statements are my guesses and estimates.  Accurate statistics would necessitate a survey.

General

· The learners are at least 18 but most are no older than 25.

· The learners are students.  They are familiar with the classroom environment.

· The learners are college students.  If they are freshmen, they want to better understand college life.  If they are juniors, they want to better understand life after college.

· The learners have a wide range of academic abilities.  Most are average students.

· The learners are athletes.  Generally they know, read about and practice many different sports.

· The learners are geographically widely distributed within the United States.  Most, but not all, are Americans and speak English as their native language.

· The learners are often busy with many responsibilities and social activities.  They do not have time to read thick books or hunt around for answers.  They would rather have condensed “cliff notes” versions of financial topics.

Financial

· The learners have a wide range of financial backgrounds.  Most are middle-class.

· The learners have a wide range of financial knowledge, experience and responsibility. 

· Many learners have their own bank accounts and a credit card.

· Few learners have advanced investments like stocks or retirement accounts.

· Some student athletes have partial scholarships, but some have to pay their own expenses. Some students have a job to work their way through college.

· Most learners have driver's licenses, and a significant percentage of learners have their own cars.

· Most learners live in campus housing.  Most learners pay rent and very few own a house.

Prerequisites

Learner Knowledge and Abilities

· The learners are literate in English and have at least a grade 9 (high school) reading level.

· The learners have a basic knowledge of American college life, sports, language and culture.

· The learners know the basics of Internet browsing.  For example, they know how to click on links and the Back button, and they can scroll the window with at least one method.

· The learners are not blind or severely visually impaired.  (I will provide ALT tags for images, but I will not be able to conduct usability testing for visually impaired learners.)

· The learners have some personal experience with managing or spending money such as a bank account, credit card, or car.

Hardware and Software

· The learners have access to a reasonably new and fast computer (e.g. Pentium or PowerPC).

· The learners have access to a reasonably fast (at least 14.4 KBPS) Internet connection.

· The learners have access to a web browser. (The technical design may further limit the software.)

Information for each objective

Each module will have the following components (tasks or sections):

1. objectives

2. introduction (overview)

3. warm-up activity (pre-test)

4. content text (information/basics)

5. activity (exercises)

6. terms (vocabulary)

7. drill (vocabulary quiz)

A. Definition of Terms

Content

All content text will come from the NCAA materials, which include four sections: Instructor Manual, Student Manual, Student Workbook, and Definitions.  

(I know little about financial planning and do not have access to a financial subject matter expert, so I will not conduct outside research for materials.  I might provide a few obvious Internet addresses and book titles as references.)

· Student Manual p. 16: “Some common investments”

· Student Manual p. 17: “Retirement plans”

· Relevant terms and definitions from Definitions pp. 1-6 will appear in the terms section.

Examples

The materials do not provide any examples of the terms.  I will not provide examples because extensive outside research would be required, in many cases the examples would be too complex, and examples might be unnecessary for the learner to recognize the definitions.

Practice

The tests will allow interactive practice.

Feedback

The tests will give immediate feedback.

Tests

· The warm-up exercise will be a few easy, humorous, motivational multiple-choice quiz questions adapted from those in the teacher manual (for this objective, p. 9 #3 and p. 10 #5).  I may be able to compose a few additional questions if needed. 

· The vocabulary drill exercise will also be a multiple-choice quiz to match a term with its definition among words in the investment topic. 

B. Retirement Planning

Content

Student Manual p. 15: “Why have a plan” and “The time to start is now”

Examples

The practice activity will provide buttons that will display example numbers.

Practice

The learner will enter investment numbers.  The web page will calculate and display retirement assets.  This will be based on the table on p. 10 of the workbook.  

Feedback

The practice activity will give immediate feedback.

Tests

Multiple choice quiz questions p. 9 #1 and #4 in the same warm-up exercise.

C. Seeking Advice

Content

Student Manual p. 15: “Where to get help”

Examples

In the practice activity, the learner will click buttons to display example numbers.

Practice

· The learner will discuss his or her pressing investment questions with parents, friends, and wealthy people they know, and ask them for sources of information and advice.

· The learner will briefly look at on-line investment sites to see what information is available.

Feedback

The learner will receive individualized feedback from real, personally important people.

Tests

Multiple choice quiz question p. 9 #2 in the same warm-up exercise.

Design

Interface Design

All pages will have the following elements:

· Top Row: Red background. Aligned left, bottom. 
Section Buttons (and pictures): 
Managing Your Money (dollar symbol), About (person writing), Site Map (chart), Site Outline (paper), Help (question symbol or life preserver)

· Left Column: Blue background. Aligned right, bottom. 
Topic Buttons (and financial metaphor pictures): 
General (scissors cutting money), Balancing (scales), Budgeting (pie chart), Banking (bank), Taxes (Uncle Sam), Insurance (ambulance), Financing (house), Investing (piggy bank).

· Second Row: Green background. Aligned left, bottom. 
Task Buttons (and sports/school metaphor pictures): 
Objectives (target), Warm-up (person stretching), Content (book), Activity (person running), Terms (dictionary), Drill (person lifting), Resources (books), Advice or Summary (whistle or scoreboard)

· Page Body: White background. Aligned left, top. 
Title in large, readable sans-serif font. Content in serif font. Tasks with more than one page will have Previous and Next arrows.

Buttons images will be grayscale and have transparent backgrounds.

Button text will appear below the image and have the default color for the browser (usually black). 

When a button corresponds to the current page, or when the user moves the mouse over a button with an active link, 

· The button image will be colored.

· The button cell background color will match the page background color.

· The button text color will match the row or column background color.

When the user clicks a button or moves the mouse away, it will return to normal.

Mouseover text will be the same as the button text. The alt tag will describe the image rather than repeating the button text, but they will only be seen in browsers without images.

There will be one generic help page. Context-sensitive instructions will appear on individual pages as needed.

The left cell of the second row will contain

· left and right arrows for previous and next task

· up and down arrows for previous and next topic

Technical Tools

Category
Tool
Reason

Platform
Macintosh
BBEdit, used in lab, testing


Windows
Better keyboards/mice/interface, testing


Locker
Mac and Windows access


UNIX (Ezinfo)
Uploading, hosting


UNIX (Nations)
Java development

Editors
BBEdit
Global search and replace, HTML toolbar


WordPad
Only available PC editor

Graphics Editor
Photoshop
Full-featured, easy to use, supports .gif files

Target browsers

(for testing)
Internet Explorer 4

Netscape Navigator 4

Not Lynx

Not Mosaic

Not Opera
Popular, HTML 4, Java and JavaScript

Popular, HTML 4, Java and JavaScript

Less popular, old, text-only (though fast)

Less popular, old

Less popular (though fast)

Formatting
External stylesheet

(styles.css)
Globally applied, centrally changed, scales up

HTML 4 standard

Menus and

Navigation
External JavaScript

(navigate.js)
Globally applied, centrally changed, scales up

Shared code yet different menus for every page


Not frames
Strange behavior of frames


Not a text processor
(e.g. Perl)
Don’t know how

No need to recompile after each change

(But menus do not need to be dynamically created)

Form processing
Internal JavaScript
Flexible/customizable, all on one screen


Not Transform
Not portable, inflexible, server-dependent, IU-specific, extra page

Multiple-choice

Vocabulary matching
Java
Powerful, general-purpose shared module, data file access

Multiple-choice

Single questions
JavaScript
Fast, customized, easily-changed shared module

Template for HTML Files

HTML tag

HEAD tag

Include JavaScript source (navigate.js)

Include style sheet (styles.css)

/HEAD tag

BODY tag

NOSCRIPT tags (empty; later use BBEdit to include separate file: title, links, etc.)

Call JavaScript function to generate TITLE tag

Call JavaScript function to generate navigational elements

Body source (page content)

Call JavaScript function to generate end of navigational elements

/BODY tag

/HTML tag

Menu

navigate.js

Objects

Group of Cells

Cells

Background color

Horizontal or vertical

Cell

Button

Width and height

Background color

Button

Text (also used for mouseover)

Text color

Description (for Alt tag)

Graphics files (grayscale or color)

Scaling (usually 100% or less, applied to both width and height)

Linked?

Link URL

Methods

Test if link matches current file

Generate head title tag

Generate body title

Generate navigational elements

Generate top row of cells

Generate next row of cells

Generate left column of cells

Generate cell

Generate button

Generate end of navigational elements (/TD, /TR, /TABLE)

Question

question.js

Specification

The user reads a question and makes a choice by clicking a button.

That button is deactivated.

If incorrect, the button text for that choice becomes “no”, colored red.

If correct, or if there is only one remaining choice, the button text for that choice becomes “yes”, colored green, and all buttons are deactivated.

If the user reloads the page or goes to another page and then returns, the questions will all be reset.

Inputs

Text of question

Number of correct answer

Text of choices (2 to 9)

Methods

Generate entire form

Generate question

Generate choices

Generate choice

Generate choice text

Generate button

Grade user answer (change buttons appropriately)

Implementation Tasks

Research

Clip art (financial and sports)

On-line sources to recommend (tax forms, financial web sites)

Books to recommend

Writing/Editing

Objectives

Content

Terms

Advice

Home (Start), About, Help

Graphics

Convert clip art to gifs and rename files

Make grayscale versions of gifs

HTML

Make hypertext glossary

JavaScript

Create navigate.js

Create template and test menu layout

Create question.js

Create warm-up quiz

Make site map (table)

Make site outline (nested ordered lists)

Make forms

Java

Improve existing Java program

Make vocabulary quiz

Make links to text files used by the quiz

Usability Test Plan

Test Purpose

This test will assess the ability of the web site to teach college athletes about personal financial management.

Test Objectives

The test will evaluate both the instructional design and the interface design.

For the instructional design, the test will answer these questions which are directly related to the objectives:

1. Can the student identify investments?

2. Can the student explain the need for retiring early?

3. Can the student list sources of investment information?

For the interface design, the test will answer these questions:

· Is the material well organized?

· Is the interface intuitive and easy to learn and navigate?

· Is the program navigation too free and unstructured? Does the student wander and/or get lost?

· Is the screen too complicated and overloaded with navigational elements?

· Would users like to have Previous and Next buttons for topics and tasks, or would it only complicate the interface?

· Are the pages too long or too short?

· Are pictures and page titles appropriate?

· Is the presentation of the material motivational?

User Profile

I have not yet found a person to be my usability test subject, and I hereby request help from my subject-matter expert. I assume the subject will have the following characteristics:

· undergraduate student

· basic knowledge of sports

· roughly average academic abilities

· roughly average financial knowledge and personal wealth for a student

· reasonably busy with school and possibly work

· some basic knowledge of computers and browsing the Web

Test Design and Methods

I will explain the following:

· The NCAA has produced booklets to teach life skills to college athletes.

· My homework assignment is to convert one section of the Financial Planning booklet into Web format.

· I have chosen to concentrate on the Investment section.

· I have created a paper design of the web site and must test it and improve it before I can put it on the web.

· This meeting will take about 30 minutes and will be strictly confidential.

I will ask the student basic questions about his/her knowledge of or experience with:

· Sports: What sports do you play? What sports do you watch?

· School and classes: What grade are you in? How many credits are you taking?

· Work: How many hours per week do you work?

· Finances: Are you rich or poor compared to most students?

· Investments: Do you know more or less about investments than most other students?

I will explain to the student:

· I will give you several tasks, one at a time.  

· For most of the tasks, you will first tell me what you already know. 

· Then you will perform the task.

· I encourage you to think aloud whenever you can.

· There are many problems with these materials, so if you cannot complete all the tasks, do not assume that it is your fault. It will be helpful for me to know what is difficult for you.

I will then give the tasks from the Tasks list one at a time. For each task:

· I will observe the student’s facial expressions and general emotions.

· When the student presses a picture representing a button, I will turn the pages to find the appropriate page.

· I will estimate any calculations that the web site forms would make.

· I will ask the student why he or she did something that seemed unpredictable to me. 

· I will tell the student things that he or she would see if the test were on the web and not on paper, for example, “these two pictures are now highlighted and the title of the page is now General Objectives”.

· I will write down the student’s answers to each question.

· I will estimate the time taken to answer each question.

At the end, I will ask the questions from the Debriefing list and record the student’s answers.

Tasks

The number in parentheses indicates my approximation of the difficulty of the question, from 1 (easy) to 5 (difficult).

1. Where would you find instructions on how to use the site? (1)

2. What are you supposed to learn about investing? (2)

3. What is the definition of a mutual fund? (2)

4. Name three types of retirement plans. (2)

5. Answer one multiple choice question about investment terms. (3)

6. Estimate your retirement savings by using the investment activity. (4)

7. Why is it important to start retirement planning early? (3)

8. Name three sources of information and advice about investing questions. (3)

9. In what order does the author expect you to complete ALL the topics and tasks? (3)

Debriefing

· Overall, did you like the materials or dislike them?

· What did you like most? What did you dislike most?

· What problems did you have?

· What was unclear or confusing?

· What was disorganized or missing?

· In what order would you have liked to complete all the topics and tasks? 

· Did any of the pictures seem out of place? Would more pictures have helped?

· Were the pages too long or too short?

· Would you like to learn about financial planning in this way? If not, how would you prefer to learn about it?

Test Environment and Equipment

I would like to be able to perform the test in the Education building during the afternoon, in a reasonably quiet area. We will sit at a table so that we can both see the materials.

The only equipment will be my notebook of paper screen designs for the web site. The student will see two pages at a time: one page with the navigational elements (which are nearly identical for every page) and one page with the content. I will write on my paper version using a pencil when necessary. 

Evaluation Measures

For this evaluation, qualitative measures will suffice. I will consider the following:

· The correctness and quality of the student’s answers

· Whether the amount of time the student took to answer was reasonable

· The student’s attitudes toward the materials 

· The difference between the student’s pre-knowledge and post-knowledge of each task

Results and Recommendations

After the test, I will organize my observations, deduce written findings from my observations, and make revisions to my design based on my findings.

Usability Test Results

Test Subject Profile

Method Used to Find Test Subject

I found the test subject by posting to the iu.classified newsgroup, which reaches a large student audience but is probably read more by advanced, computer-literate students than by young, average college student athletes. Unfortunately, I only received two responses, and both responses came from people with financial career interests. One of the respondents later wrote that he was too busy, so I only had one subject.

Answers to Profile Assessment Questions

Before the test, when I found that the prospective subject was an Economics staff member who offered to critique both the content and the coding of the site, I e-mailed her this question:

Are you TOO qualified to be a subject? If you are an expert in economics and computers then maybe you'll know all the answers and you won't be a good model of the average college athlete trying to learn the stuff. But I guess if you are an undergraduate you'll at least resemble them in that way.

Her reply:

I wouldn't say that I'm an *expert* about computers, and I don't know the first thing about econ, but I am probably more way more in touch with "real life" skills (college isn't real??) than the average 18-22 y.o. undergrad. (I am a returning student, so you may want to check if that disqualifies me for your purposes.)

In person, I received the following answers to my questions:

1. Sports: What sports do you play? What sports do you watch?

The subject stated that she is active in sports. Her interests include weight lifting and Olympic sports.

2. School and classes: What grade are you in? How many credits are you taking?

The subject is a freshman, but she is taking 3 credits, which is less than for the average student athlete.

3. Work: How many hours per week do you work?

The subject works 40 hours per week, which is more for than the average student athlete.

4. Finances: Are you rich or poor compared to most students?

The subject said that her financial situation is similar to students who have financial aid or other support.

5. Investments: Do you know more or less about investments than most other students?

The subject claimed to know much more than the average student about investments.

Note: understandably, the questions made the subject slightly uncomfortable.

Conclusion

The subject satisfies most of my criteria for being a test subject: undergraduate student, basic knowledge of sports, roughly average academic abilities, roughly average personal wealth for a student, reasonably busy with school and work, some basic knowledge of computers and browsing the Web. However, the test results must be interpreted carefully, since she is a few years older, and her financial and computer knowledge is far superior to that of the average student athlete, so she is more like a subject-matter expert than an authentic target audience representative. I would have collected different types of information from a student with less knowledge about investing.

Performance of Tasks

I performed the test at a table in the Education atrium from 9:05 to about 10:00 a.m. (It exceeded my estimate of 30 minutes.) I generally followed my test plan. For the sake of not appearing impolite, I could not resist telling the subject some of the right answers before the test ended, but it may have interfered with data collection and unfairly influenced the user’s opinion of the site.

1. Where would you find instructions on how to use the site? (difficulty 1)

Observation: The subject tried About, then General, then the first page of Content. She took over a minute to read these pages. Even when she tried Help she didn’t think it was correct. 

Finding: Surprisingly, the subject found this question difficult. Apparently, she did not see that the answer to this question was on the home page. This may suggest that the button names are confusing or the information is not where the user would expect it to be.

2. What are you supposed to learn about investing? (2)

Observation: The subject immediately found the answer and rephrased the objectives in her own words.

Finding: Objectives are correctly labeled.

3. What is the definition of a mutual fund? (2)

Observations: Before searching for the information in the prototype, the subject stated that mutual funds are professionally managed funds like stocks and bonds where you buy shares of the whole fund. When she found the definition on the terms page, she said the definition was similar to hers.

Finding: The definition of a mutual fund matches reasonably well that of one subject-matter expert.

4. Name three types of retirement plans. (2)

Observations: Before searching, the subject quickly named IRA, Pension and Social Security. She immediately found these, 401(k) and Keogh on the Terms page.

5. Answer one multiple choice question about investment terms. (3)

Observation: The test subject immediately chose the correct answer without consulting any other pages.

6. Estimate your retirement savings by using the investment activity. (4)

Observations: The subject entered 15000 for earnings, saying she assumed she was acting as a typical student, and 0 for percent invested, and pressed Calculate, producing 0 savings per year. She asked why the user had to calculate twice. She entered 12% for savings, 30 for starting age, 20 for years to invest and 50 for retirement age. She did not press calculate. She suggested that the activity could instead start with retirement goals (ask the user how much money they would like to have at retirement) and calculate the percentage that needs to be invested. She suggested that the page should have examples, and when she found the example buttons at the bottom of the screen, she suggested that they should be moved to the top to precede the exercise.

Findings: This activity was relatively difficult to do on paper, partly because the paper design was difficult to read and partly because I had not brought a calculator that could compute compound interest. The subject was slightly reluctant to do the activity, perhaps wanting to preserve the privacy of her financial situation. (It would therefore be difficult to observe the subject entering personally realistic data, but the Web would offer privacy not permitted in an analogous classroom activity.)

7. Why is it important to start retirement planning early? (3)

Observations: The subject said it was because of compound interest. When asked to elaborate, she said that the earlier you start, the more time there is for the investment to build interest, and the more high-risk investments can be used. When I asked her to find it in the materials, she went to resources and said she would check “Clueless about Retirement”. When I told her this was a book, she said she would check one of the listed Internet sites. When I asked if she could find information on this site, she went to Warm-up and said she found it there in the first question. She proceeded to answer the five multiple-choice questions. She answered all but the first one correctly. She said she didn’t like them because it was unusual to have different numbers of choices in each question, and “some of the above” was not very helpful because it didn’t tell her which of the choices were correct. She did not look for the answer in the Content section.

Findings: My subject had the expected answer without needing to consult the Content section. The quiz questions were ambiguous and answer choices were poorly selected.

8. Name three sources of information and advice about investing questions. (3)

Observations: She mentioned the Resources section and said library books, web search engines, asking an older person with experience, human resources department of your employer, and contacting an investment or retirement professional. She did not look for the answer in the Content section.

Findings: The contents of the Content section are not obvious. Maybe it is not clearly named, de-emphasized, unclear or hidden.

9. In what order does the author expect you to complete ALL the topics and tasks? (3)

Observations: Before searching, she said the usability test made her skip around for answers, but the web site seemed to expect you to go from left to right through the tasks, and top to bottom through the topics. She checked Objectives but did not find anything. Then she checked Help, found “To go through the lessons in order”, and correctly said it appeared to be the way she had originally described it.

Answers to Debriefing Questions

1. Overall, did you like the materials or dislike them?

She (politely and somewhat uncomfortably) said she gave the site a 7 or 8 out of 10, but that it could be improved.

2. What did you like most? What did you dislike most?

She said she liked the section of putting in numbers and seeing results, but she disliked the warm-up quiz.

3. What problems did you have?

She said it was hard to see where to go next, and the buttons were not clearly labeled. She recommended having a Next button so the user could go from start to finish in order. She said for users not familiar with the Web, the button layout could be confusing.

4. What was unclear or confusing?

She said “once you get there, it is straightforward.”

5. What was disorganized or missing?

She would have liked to see examples of the investment vehicles. She also recommended adding more in-depth information for users that were interested; for example, clicking a definition could bring up more information. I pointed out that some more information was available in the Contents section that she had not seen.

6. In what order would you have liked to complete all the topics and tasks? 

She proposed several re-organizations of the tasks but kept quickly changing her mind. She said the terms should be presented earlier.

7. Did any of the pictures seem out of place? Would more pictures have helped?

Observations: She said the home page was “pretty busy”. (Finding: The site has too many navigation buttons.) She said that the help button was “completely misleading” and maybe should be renamed to Start. She said the Site Outline button should look more like a bulleted outline, and the CHAMPS and NCAA logos were not clear. (She never looked at the Site Outline or Site Map.) She was also unsatisfied with the sports images because they were too “cute”. 

8. Were the pages too long or too short?

She said that none of the pages was excessively long. She liked the idea of having only one click to get to any part of the information, unless there was a series of pages.

9. Would you like to learn about financial planning in this way? If not, how would you prefer to learn about it?

She said it was as good a method as any for beginners who don’t know anything. She said the Web is powerful but many people don’t use it because they are intimidated by it. She said that if people can play video games, they should be able to use the Web.

Additional Findings

For this evaluation, I considered these additional qualitative measures:

1. The correctness and quality of the subject’s answers

In general, the subject’s answers were good and confirmed the correctness of the content.

2. The difference between the subject’s pre-knowledge and post-knowledge of each task

The subject’s answers were good even before using the materials. This confirms my initial assessment that the subject was not an ideal target audience representative.

3. Whether the amount of time the subject took to answer was reasonable

The subject wandered around trying to find a few things, indicating a need for reorganization. For example, the subject expected to find the descriptions of retirement plans with the Terms. She also expected to find “where to get help” with Resources.

4. The subject’s attitudes toward the materials 

The subject was lukewarm about the experience. This may have been because the test was paper-based (lack of color, visual interactivity, etc.). Also, Most of the content was presented in its original format. It needs to be restructured to better take advantage of web-based interactivity.

Additional Comments

Some undirected exploration of the site is acceptable and should not be considered aimless wandering. From awareness of the principles of minimalist instruction, the designer should know that user will probably want to learn the site structure and navigation by exploring it rather than by reading the help screen. In addition, many of the web features such as mouseover button descriptions will make the web-based navigation easier than the paper-based navigation.

Although it may be faster and less tedious to change a navigation scheme with JavaScript-enhanced HTML than a conventional HTML-based scheme on a site with many files, paper-based sites are still much easier to change. Paper-based usability tests are still more appropriate than HTML prototypes for early stages of design.

Recommended Changes

Simplify navigation by reducing the number of buttons. Show either the topics or tasks buttons when appropriate, but not both at once. The user should not be able to choose a task until he or she chooses a topic. 

Access to all the tasks in a topic should be easier than access to the same type of task in all topics. For example, the user is more likely to complete all the Investing tasks together than to complete all the warm-up activities together. If the user really wants to see all the topics and tasks at once, he or she can use the Site Map or Site Outline.

Add Previous and Next arrows to make the default navigation sequence obvious.

Make the Content section more accessible, either by putting appropriate parts of it in the Resources and Terms section, or by linking from those sections into the Content section. 

* Enlarge the Content logo or rename it to Information or do something else to increase its perceived importance to assure that the user sees it and knows what it contains. 

* For Content and other tasks with more than one page, add a small table of contents so the user knows what other pages there are in that task. 

* Make additions to Site Map and Outline. 

Rename About to Authors and move it to a less important place (after Site Map and Site Outline). Put the NCAA and CHAMPS logos on the Authors page to discourage the users from going there without knowing how they relate to the site and that they are external links.

Improve the quiz questions and retirement savings activity as suggested above.

* Warn that the books and external web sites in the Resources section are not part of the site. Make activities that use these books and sites in a specific way.

* Add more activities such as a spending assessment.

Note: * denotes changes that I might not have time to make.
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